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ABINGDON HOUSE SCHOOL

S.E.N. Policy

SPECIAL NEEDS POLICY

National figures indicate that approximately 20% of school age children will be affected by some type of specific learning difficulty. Generally, these children exhibit a discrepancy between expected performance and actual performance.  The majority of these pupils have average, or above average intellectual ability, but specific weakness in one or more of the following areas inhibit their ability to work to their potential:

· Auditory and/or visual processing 

· Memory

· Oral and/or written expression
· Fine or gross motor skill difficulties affecting handwriting, copying and/or maths. 
Every Child Matters (ECM) objectives are incorporated within SEN policy (and throughout school documentation) and Rita Cheminais' book, Every Child Matters: A new role for SENCOs, provides invaluable, practical advice in this.
NEW PUPILS

Pupils are admitted to Abingdon House School following a two day observational assessment by the Speech & Language Therapist, Occupational Therapist, Physiotherapist, SENCO, Head and class teacher. Pupils may be referred by parents, schools or LAs. Pupils normally have an educational psychological assessment provided by an external agency. Advice re further assessment may be given e.g. optometrist, audiologist. Please refer to the new pupil initial assessment form.
Pupils with a Statement of Educational Needs

Where pupils have a statement of educational needs we would meet those needs by giving the recommended support as negotiated through each individual borough. Within 6 weeks of commencing an individual education plan (IEP) would be completed, following discussion with the parents. Their individual education plan would stem from the needs outlined in the statement. The statement of educational needs will be reviewed on an annual basis as legally required and individual education plans termly as for other pupils.

Pupils with English as a second language

Where pupils have English as a second language in addition to their learning difficulty we would meet their needs with appropriate support by implementing a variety of strategies.  For instance using visual supports like picture cards, picture timetables, and when appropriate even Maketon signing. 
PROCEDURE FOR SUPPORT OF PUPILS WITH SPECIAL EDUCATIONAL NEEDS 

Differentiation of learning activities within the curriculum is structured as far as possible to meet the learning needs of all pupils. However, some pupils have difficulties, which require higher levels of intervention and support. 
DIFFERENTIATION

We recognise that differentiation is essential to meet the diverse range of abilities within any mainstream class. The class teachers plan levels of activities so that able pupils are stretched while less able pupils can still cope with lessons and understand the concepts taught. However, some pupils may need more support in the form of an individualised structured programme, which is carefully planned and managed by the class teacher and specialist support teacher/s (if appropriate).

 MONITORING AND RECORD KEEPING

It is imperative that we monitor the progression of knowledge and skills of each pupil. The SENCO is in constant dialogue with the class and specialist subject teachers and SEN teachers in order to maintain good communication and to ensure appropriate levels of support. Areas of difficulty arising over the course of each term can then be addressed, for instance providing appropriate training.

Each term Individual Education Plans (IEPs) are written and reviewed for all pupils within the school. These are written in collaboration with the pupil’s class teacher, relevant therapists, the Head and SENCO. The IEPs include targets and strategies for each pupil, along with the overview of provision being set out at the beginning of each term.  This is then reviewed before the end of each term ready for the next case conference set during INSET.  Any specific testing whether internally or external to the school is also recorded on this document.

The overview of all special provision allocation is recorded for the whole school on one document, kept by the SENCO/Head. 

Reports on all pupils are written during the spring and summer terms. Parent’s evenings are also held termly. 

The Role of the Special Educational Needs Co-ordinator (SENCO)

The SENCO in conjunction with the Head is responsible for:

Producing IEPs, in collaboration with other staff and parents
Organising the assessment of pupils within school when concerns are raised
Help co-ordinate new assessments from children external to the school

Co-ordinate applications fro Statement of Educational Needs and attend annual reviews as requested by the Head

Overseeing the SEN policy and ensuring that SEN records and paper work are properly kept, including allocated case loads for the learning support team
Co-ordinating SEN provision

Liaising with outside agencies as to support of pupils
Liaising with and advising colleagues on differentiation

Liaising with parents in conjunction with the SEN support team
Sourcing and ordering resources for SEN provision in conjunction with the SEN support team
Co-ordinate the summer term bench mark testing for the whole school

Identify and run workshops for staff as required
PROFESSIONAL DEVELOPMENT OF SENCO & TEACHING STAFF

SEN is a dynamic area of education. There are ever changing developments in research and teaching methods. The SENCO attends courses where possible and subscribes the school to appropriate and informative professional publications. In addition, regular inset opportunities for the whole staff is employed no less than once a year in areas of learning difficulties to enable staff to recognise and plan effectively for children within the classroom. 
Every teacher has responsibilities under the SEN Code of Practice which include:

· knowing the legal definition of SEN and the range of needs relating to the four areas of SEN specified: communication and interaction; cognition and learning; behavioural, social and emotional; physical and/or sensory.

· understanding the contextual nature of SEN (ie acknowledging that environmental and curricular factors can contribute to difficulties in learning)

· understanding the graduated approach to identification and assessment of SEN, and strategies which can be used for support, both in quality first teaching, and in intervention programmes

· knowing how and where to get advice on meeting the needs of children with a range of SEN, including the SENCO and specialist professionals within school and from outside agencies  (eg specially trained teachers for dyslexic pupils, speech and language therapists, etc)

· being able to set appropriate learning objectives and individual targets for children with SEN.













































































































SEN Policy May 2010

